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16:10-17:25 (201 #=)

Special Lecture 45 Al 385

Bi-language Simultaneous Learning with the Aid of Movies

BREZ -7z [ 2 SFERAREE] OTTH

Professor ONO Takahiro  (Kyoto University of Foreign Studies)

Kyoto University of Foreign Studies initiated a new course of language education in the fall of 2003. It is
called Bi-language Simultaneous Learning, abbreviated as BSL. Students learn two foreign languages at the
same time in the course. The course is conducted by two teachers, one for English and the other for another
foreign language, a team teaching. The course of BSL which deals with English and French, for example, is
affixed as BSL-EF, which means Bi-language Simultaneous Learning: English and French. The class consists of
the students who mainly learn English and French as a second foreign language and those who mainly learn
French and English as a second foreign language. Students have to have finished at least the basic courses of
French. The main teaching material indispensable to the course is movies. The contrastive linguistics approach
and the comparative culture approaches are employed to let the students obtain clear understanding of the
differences, commonalities, and similarities with respect to pronunciation, vocabulary, grammar, meaning, and
expressions. The course is attended by native speakers of English and French as class assistants, who are
exchange students from the U.S., England, Ireland, Australia, Canada, and Paris. The teachers intentionally
bring up a lot of questions about language and culture to the native speakers, and they answer and talk in their
native languages. This unique and original course was selected as a Good Practice Program (GP), Support
Program for Distinctive University Education, in 2006 by the Ministry of Education, Culture, Sports, Science &
Technology in Japan.
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10:15-10:45 (201 H =)

STEM %573l 53k Special Presentation by STEM

What do you Want to Teach with Movies or TV Dramas?
A Review of Formulaicity and Memory

Lee, Jawon (Kookmin University)

This presentation represents the theoretical background to the question, “why do you want to use movies
or TV dramas as material in the EFL classroom?” From a common sense point of view, the answer to the
question would seem to be practical expressions and fun. Logically speaking, the concept ‘practicality’ cannot
be practical (Seo, 2013, 2014), because practical expressions cannot be used in many situations. Rather, they are
only used in certain specific situations. Statistically speaking, practical expressions appear in few situations. In
this presentation, formulaic expressions are preferred to practical expressions because formulaic expressions
play an important role in second language development (Nattinger & DeCarrico, 1992; Wray, 2002). The
concept ‘fun’ needs to be enlarged. It should theoretically explain the relationship between fun and language
learning. I prefer memory to fun. It seems that enjoyment (‘fun’) allows language learners to focus on the
content which carries the language forms. Consequently noticing and memorization happen through enjoyment
(‘fun’). In this sense, memory is the result of fun. Memory is an important factor in second language learning
(Ellis, 1996; Lee, 2014; Myles, Hooper, & Mitchell, 1998; Stevick, 1989). The purpose of this presentation then
is threefold. The main aim is to present an overview of the relevant research about formulaic expressions in
relation to language learning. For this, definitions and scope will be discussed. The second aim is to present the
relationship between memory and language development. For this, memory will be discussed in terms of
psycholinguistic processing. Lastly, the presentation will discuss what to teach and how to teach with movies or
TV dramas under such a theoretical basis.

REFERENCES

Ellis, N. C. (1996). Sequencing in SLA: Phonological memory, chunking and points of order. Studies in Second
Language Acquisition, 18, 91-126.

Lee, Y. J. (2014). Working hypothesis in second language development in natural settings: Twenty one year old
adult’s second language development in the game play of World of Warcraft (Unpublished doctoral
dissertation). Penn State University. State College, PA.

Myles, F., Hooper, J., & Mitchell, R. (1998). Rote or rule? Exploring the role of formulaic language in classroom
foreign language learning. Language Learning, 48(3), 323-363.

Nattinger, J. R., & DeCarrico, J. S. (1992). Lexical phrases and language teaching. Oxford: Oxford University
Press.

Seo, J. Y. (2013, August). Practical expressions are not that practical. Paper presented at the 2013 Conference of
the Association for Teaching English through Movies. Sagamihara, Japan.

Seo, J. Y. (2014). A study on language development through movie utterances: On the basis of Desperate
Housewives. Teaching English through Movies, 19, 89-103.

Stevick, E. W. (1989). Success with foreign languages. Hemel Hempstead: Prentice Hall.

Wray, A. (2002). Formulaic language and the lexicon. Cambridge, UK: Cambridge University Press.




13:40-14:37 (204 H =)

Symposium A (JLM 32 &B)

TBRE D Goofs & Trivia Z1EH L7~ HEEHF

SO (e ] = S A R 72)
WA (JUREE)
@ T (R R)

k] 2 1l VR AR FERN IS FE AT~ D78 Goofs ZFHIN L Wb 5 TBREIORIEN ] TH D, Zhix
BRI 2 IS0 & & Ofk4 RFEE L7220 | BRRIIERHDE © 7o 2 MU0 5 7 2l U C RIS 23 B g
HEVHIHEBLEET D, TOX D RMEORLIERERD T D Goofs IZEREZETT, ZNEIGHE
FEATEDDRNTER TE RV EEB R, BEDBL T /747 « == 27 D—DIF %)
BRI LA LIEDODPARRETH D, o, FFRFCBEOPITITEEBER RV EE X B D Trivia
H LV BT, Goofs & Trivia DIFHEICHONTHEKR L TVE T2,




14:40-16:07 (205 H=E)

Symposium B (Hokkaido Chapter)

The Representations of Gender and Sexuality in the History of Movies

SAITO Takuya (Hokkaido University Graduate School)
HOSOKI Kenta (Sapporo Kaisei High School)
MICHINISHI Tomohiro (Sapporo Otani High School)
IKEDA Kyoko (Ainosato Higashi Junior High School)

“Masculinity at School: success stories as reshaping of masculinity”

High school movies use as their protagonists boys who are bullied because they are not being ‘masculine.’
Dominant masculinity (e.g. ruggers) that is located at the top of the gender hierarchy in school always
marginalizes subordinated masculinity that is associated with ‘femininity’. However, over the course of the
plot, the protagonists experience other students’ acceptance as they overcome obstacles. We define this
‘success story’ as reshaping of masculinity, and will look at how it has changed in the history of movies.

“How Aliens are Gendered in Movies”

Nonhumans, such as aliens and robots, can be gendered. For example, in the movie Aliens(1986) the
Mother alien can represent the traditional mother who has and protects her child. Similarly, nonhumans in
movies are depicted as gendered creatures. In this presentation, we will look at how nonhumans have been
gendered and have changed in movies in the past, and what they represent in social contexts. We also focus on
the linguistic differences of referents between English and Japanese: what kind of words (gendered or
non-gendered) are used to refer to nonhumans.

“Gender Representations of Women in Action Movies”

This study attempts to investigate the chronological shift in the way of women’s gender in action movies
depicted in America. Fighting women in American action films were examined in terms of following criteria:
language use and, visual, placement of the character in the story. Summary of the results was shown to Japanese
high school students and their feelings about cultural difference were examined through questionnaire. The
author attempted to shape the image of fighting women among Japanese high school students. In the end,
pedagogical implications for gender education will be discussed.




14:40-16:07 (206 H=E)

Symposium C (Higashinihon Chapter)

Representations of Japan in American Film

FUJITA Kumiko (Shiraumegakuen College)
HIKAGE Hisayuki (Reitaku University)
NOBUHARA Mikako (Tokyo Metropolitan College of Industrial Technology)
YOSHUMUTA Satomi (International Christian University)

This symposium discusses how Japan is represented in some major American films and explores the way
cultural influences, explicit and implicit, have contributed to the development of American movie-making.

The first speaker, Kumiko Fujita, analyzes the portrait of a Japanese detective in Ridley Scott’s Black
Rain (1989). This is a criminal mystery, in which a New York City Police detective busies himself to arrest a
Japanese Yakuza murderer in Osaka. He succeeds in arresting him with the help of a Japanese detective
working for Osaka City Police. Although the leading role is the American detective, the creation of this
Japanese detective forms one of the most impressive points of the movie and makes a suitable subject for
analysis as he fashions relationship with his American partner.

The second speaker, Hisayuki Hikage, discusses how the Japanese and American characters are
represented in Sophia Coppola’s Lost in Translation (2003). The Japanese look ridiculous in some scenes where
they are imitating/speaking English with incorrect pronunciation. However, the film also shows Bob imitating a
Japanese woman’s body language and getting laughed at. The (im)possibility of translating between cultures of
Japan and America in this film will be considered.

The third speaker, Mikako Nobuhara, examines a few titles from the film series, "Star Wars", from a
Japanese cultural perspective. She investigates the commonalities between the heroic imagery of East Asian and
Japanese historical drama and that of Lucas's films. The development of a director that aimed to perceive the
world pluralistically will also be touched upon. Lastly, the way that foreign cultures are perceived, and the way
recognition of language is affected by differences in the English and Japanese subtitles will be reintroduced as
part of the basics of understanding culture through film.

The fourth speaker, Satomi Yoshimuta, explores how Big Hero 6 is inspired by Japanese culture. Disney’s
recent work, Big Hero 6, known as Baymax in Japan, is said to be “a love letter to Japanese culture.” The
aspects of Japanese culture this movie promotes include the sceneries of new and old, main streets and
backstreet allies of Tokyo and the cult of high-end technology. Through an examination of the Japanese culture
described in Baymax, the latest trend of Japanese culture attracting Disney filmmakers will be analyzed.

10




14:40-16:07 (209 H =)

Symposium D (Nishinihon Chapter)

The Effectiveness of Employing Movie Script Data to Teach Grammar Usages:
for a better Understanding of Linguistic Phenomena

IIDA Yasuhiro (Osaka University, Graduate Student)
ETOU Keiichi (Kyoto University of Foreign Studies)
YOKOYAMA Hitoshi (Kyoto Women’s University)

This symposium is a project of ATEM Nishinihon Chapter, and discusses the effectiveness of employing
movie script data to teach, both theoretically and practically, linguistic phenomena commonly used in actual
communication settings.

The first speaker, Mr. lida, highlights the peculiar phenomena of reason wh-phrases through movies.
Why is one of the most common reason wh-phrases in English and it has several properties that are never shared
by other adjunct wh-phrases. For example, (1) indicates that only why is allowed to make the so-called
Why-Stripping construction (e.g., Yoshida, Nakao and Ortega-Santos 2015). Also, from the fact that (2A) is
most naturally interpreted as (3), it can be said that what sometimes functions as a reason wh-phrase like why.

(1) A: I was watching Titanic.

B: Why / *How / *When / *Where Titanic?

(2) A: What do you care if I hook up?

B: Because then maybe you wouldn’t be so cranky all the time. (Super Natural, Seasonl, Episodel9,
2006)

(3) Why do/should you care if I hook up?

The second speaker, Mr. Etou, discusses some interesting behaviors of be bound to. It is generally
assumed that be bound to is synonymous with must or that the former has a stronger meaning than the latter.
This presentation, however, claims that these assumptions do not reflect its actual usage: the quasi-modal is
primarily used to show inevitability. In order to verify this, this study first examines be bound to through
extensive data from English movies as follows:

(1) Once word gets out that this bomb has gone off, there's bound to be a certain amount of civil

unrest. (24, Season 2, Episode 15, 2003)

(2) Conklin had these guys wound so tight they were bound to snap. (The Bourne Supremacy, 2004)
Furthermore, this presentation points out that the deontic meaning of the target phrase is derived from and
related to the passive of the verb bind. Based on the findings confirmed by this study, the discussion focuses
on how this modal expression ought to be introduced in English teaching.

The third speaker, Mr. Yokoyama, focuses on the analysis of the functional usage of the discourse particle
“when it comes to A”, which has a similar usage to “speaking of A” and can be a confusing linking phrase for
learners, particularly, Japanese learners of English, because they translate to almost exactly the same phrase in
Japanese. Discussion will cover (1) how this particle is employed in actual spoken settings, (2) how two
particles—“when it comes to A” and “speaking of A” are used, and (3) some guidelines on how to use these two
particles to maintain exchanges for better interaction.

(1) When it comes to the topic of obesity, many people are quick to point the finger at various foods and

food companies. (Super Size Me, 2004)
(2) I know I’m a better lawyer when it comes to divorce. (The War of the Roses, 1989)
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Session 1 11:00-11:27 (206 & =)

English on Screen: Learning Real English through Erin Brockovich (Kinseido 2015)

IMURA Makoto (Osaka Institute of Technology) ,
YAMAMOTO Goro (Hiroshima University)

This presentation introduces a newly published university English textbook featuring the film Erin
Brockovich (2000). The movie is based on an environmental pollution lawsuit that actually happened in the
United States in 1993. It is not only the scale of social impact but also the human drama behind the incident that
make this movie so powerful and moving. With her excellent performance in playing a highly self-assertive,
contentious character, Julia Roberts won the Academy Award for leading actress in 2001. Movies provide ideal
resources for foreign language learning in terms of authentic grammar and pronunciation as well as visual
information and realistic contexts for communication. Furthermore, there are a number of excellent movies with
inspiring stories, which are of educational value, and Erin Brochovich is surely one of them.

This textbook aims to motivate learners through language activities that are based on the realistic
situations found in the movie. One of the distinctive features of this textbook is that each story chapter is
divided into a reading unit and an audiovisual learning unit so that the learner will experience the same story in
two consecutive classes in different ways. In other words, learners will read and understand the story in the first
week, and then they can check their understanding by watching the movie and practicing English through
communicative activities in the second week.

The whole idea behind this is to increase the amount of comprehensive input (Krashen, 1982) and also to
direct the attention of the learners to English rather than translation. The textbook also assumes ESP orientation
with a glossary at the end of the book featuring genre specific terms. The presenters would also like to
demonstrate some hands-on activities including “Phrase Reading Exercises” and “Acting Out.”
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Terminology is a Good Source for Drama Enjoyment and Language Learning

SEO Jiyoung (Kookmin University)

This presentation is concerned with the relationship between the terminology of specific domains and
motivation and also the relationship between items of the same terminology and long-term memory. Many EFL
learners and even teachers tend to ignore terminological vocabulary. To examine the role of terminology in
language learning, the American TV drama, Grimm, season 2, episode I was chosen, which has 18
terminological words. Three college-level students participated in this research. First, they watched the drama
without the help of the original meanings (or sources) of 18 items of terminology and then they read the script
of Grimm to pick up expressions which they were interested in. Second, they did the same thing but with the
help of the original meanings of the 18 items of terminology. The findings showed the students were more
interested in the drama with the help than without the help, enjoying the drama in both cases and ignoring
phenomena which they didn’t understand. For example, they could understand why Nick (a protagonist in this
drama) could see animal faces in other characters. The findings showed that the 3 students learned more
expressions with the help than without the help. The students tended to avoid or ignore expressions in which
terminological words were used in the first instance. However, after they had learned the original meanings of
the terminology, they began to pick up the terminology-based utterances. In a word, they changed their attitude
toward Grimm and language learning. They had enjoyed the program without knowing the terminological
origins, but with this knowledge, they were able to indulge in the story of the drama itself. Also their attitude
toward language learning dramatically changed from language learners to language users. In other words, they
were looking for expressions which they would want to use in their future conversations in the beginning stages
but later enjoyed the expressions which they had picked up, not only because those expressions were potentially
useful for future conversation but also because they were necessary to enjoy the drama. It helped their
memorization. Through this process, it was found that terminology could be a catalyst to develop the schema of
understanding content and that terminology would carry a string of words which contains important information
about the content. Consequently, language learners are exposed to challenging language forms. Considering that
terminology has been treated poorly in terms of language learning, we can argue that focusing on it provides for
better enjoyment of TV dramas and improved language learning.
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Rejuvenating grammar instruction through narrative music videos

FUKUDA Eri (Chugoku Gakuen University)
HASHIMOTO Shinichi (The University of Electro- Communications)
OKAZAKI Hironobu (Akita Prefectural University)

Linguistic knowledge is essential for language acquisition. However, learners who struggle with English
learning often have limited linguistic knowledge despise studying it. For less proficient learners, the number of
grammatical rules to remember seems daunting. They might even believe grammar learning requires
memorization, which means another opportunity for failure. In order to dismantle this perception, the affective
filter must be addressed. In this presentation, narrative pop music videos are employed to tackle the issue. The
presentation will introduce how grammar is taught to English learners of lower proficiency using narrative pop
music videos in a TOEIC class at a university.

Firstly, the presenters will describe the advantages of narrative music videos as learning material. Various
benefits of using pop songs in instruction are reported in Murphy (1992). The author pointed out that pop songs
are characterized as dialogic, colloquial, repetitive, and slow in delivery. As Murphy and Alber (1985) phrased
the language use in pop songs as “motherese of adolescents” (p. 793), pop songs are written with plain sentence
structures and affective expressions. Thus, pop songs are less intimidating to elementary level learners, and
these features allow them to lower the affective filter.

More importantly, not just any kind of music video can grab the learners’ attention, but ones with a
narrative context. As storytelling is valued as a presentation technique to attract the audience’s attention and
enhance their understanding, narrative music videos can captivate learners and strengthen their memory in
grammar instruction. Furthermore, narrative pop music videos provide contexts for how and when the
grammatical structure is used, which in turn creates meaning in the language and stimulates learners’ curiosity.
Studies have revealed that when emotion is involved in learning, input is changed into long-term memory (Hu
et al., 2007; Wolfe, 2006).

Therefore, the key is to select videos which attract young adults’ attention and stimulate their interest.
Accordingly, the criteria for video selection will be discussed such as duration, gender, ethnicity, topic, tone,
and language difficulty. Preferably, the target grammatical point should be included in the chorus so that what
Murphy (1992) called the-song-stuck-in-my-head phenomenon, replaying a song in the mind, would occur, and
the grammatical structure is reinforced.

With the list of suggested music videos, the participants will be able to better understand the benefits of
incorporating pop songs into instruction and update the traditional approach using songs with lyrics and a music
player.
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A Suggestion for a Three Step-approach for Activating Long-term Memory
Based on Constructing-a-storyline Activities

IM Mijin (Kookmin University)

The purpose of this presentation is to identify three steps to activate long-term memory and to suggest an
approach to fulfill those three steps. The three steps consist of frequency, noticing, and practice. Millar (2011, p.
131) says that “the identification... is essentially a psychological phenomenon that has often relied on
frequency of occurrence in corpora — the more frequently a sequence is required, the more likely it is to be
holistically represented and processed.” If language forms are represented and processed holistically, it is easier
to memorize them than if they are processed individually. Conklin & Schmitt (2012, p. 54) says that “if a form
has not been encountered frequently enough, as in the case of lower proficiency nonnative speakers or very
young children, it appears that it may not be well entrenched in memory.” In their research on noticing, Boers,
Eyckmans, Kappel, Stengers, and Demecheleer (2006) mention that recurring lexical chunks are more easily
noticed. Lastly, for practice, story-making activities can be recommended. Wajnryb (2003/2009, p. 3) argues
that “we need go no further than the stories that make up the bibles of any of the world’s major religions to see
the pervasive power of narrative.” In this presentation, constructing-a-storyline activities were introduced in
order to meet the above 3 steps using Modern Family, season 6, episode 3. Five Students participated in this
activity by choosing one character in the drama, collecting all their utterances, and constructing a storyline for
them. After this activity, the students were tested with an oral citation of their storyline. The results showed that
all the students memorized more than 85% of their storylines. From this activity, we learned that
constructing-a-storyline activities were well matched with the above three step approach. In order to construct a
storyline, students had to read utterances frequently. They also noticed language forms successfully because
those forms were what they wanted to use, while enjoying the practice of generating their own creation edited
from the original content.
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Fostering Critical Intercultural Competence through Films in CLIL Classes

KARATSU Rie (University of Nagasaki)

Content and language integrated learning (CLIL) has been gaining acknowledgment in Europe and other
parts of the world. CLIL is an educational approach in which an additional language, which is not usually the
first language of the learners, is used as a medium of instruction to achieve a balanced learning of both content
and language (Coyle, Hood and Marsh, 2010, p.1). One of the major aims of CLIL is to promote intercultural
competence (ICC); Carrio Pastor (2009, p.109) identifies intercultural understanding and sensitivity as
fundamental factors in realizing CLIL. Michael Byram, who coined the term “intercultural communicative
competence,” argued that ICC should not be about the learners’ skills to imitate the native speaker; it should
encompass “the ability “to evaluate, critically and on the basis of explicit criteria, perspectives, practices and
products in one's own and other cultures and countries” (p. 63). Therefore, ICC advocated by CLIL does not
merely involve knowledge, compassion, and flexibility, but it includes critical intercultural competence, where
learners acquire the awareness of ethnocentrism and prejudices and the power and discourse in intercultural
understanding.

In Japanese context, the CLIL approach has been gradually incorporated into English language education
at the tertiary level (Omori, 2014). Using such method in English language education provides learners the
perfect opportunity to consider the dominance and hegemony of the English language and Western culture and
to overcome the prejudices and stereotypes reinforced by the legacy of white supremacy.

This paper aims to present a case study to foster students’ critical intercultural competence in
CLIL-inspired classes. The educative function of cinema is outlined, in this case, Hollywood and Japanese films,
in teaching learners who attended the Comparative Cultural Studies I course at the University of Nagasaki in
one semester of 2015. The objectives of the course and the students who attended the course are delineated. Key
concepts, namely, Orientalism and Occidentalism, that were interpreted in the course are defined. A discussion
of the chosen films as examples of Orientalism and Occidentalism and the reading materials used for the
students’ presentation and group discussion follows. How the course was designed and taught is examined. The
students’ reception of the course as well as whether this course met its objectives are assessed. The conclusion
section states the significance and concerns of using films in CLIL classes to enhance critical intercultural
awareness.
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Changing Input to Intake:
A Learner-centered, Media-based Approach Using Films

RYU Dohyung (KookminUniversity)

In order for learning to show definite results, teaching should not stop at the presentation and
comprehension of materials. Generally, teachers tend to think they should present and explain learning contents
as input to students, and that the purpose of teaching is to provide as much input as possible. However this
conventional view of input based teaching can’t guarantee the production skills of students in English
acquisition. Receptive knowledge can be activated receptively and productive knowledge can be activated
productively. It can be expected that students who learn receptively could have improved receptive skills and
have trouble with productive skills. It would take a lot of time and practice for input to be converted into fluent
production.

Therefore, from the very moment that students receive language input, it is necessary to develop a process
to make this into productive knowledge. This process is not based on input but on optimizing production, with
simultaneous timing between input and intake. To put it briefly, the learning process should be developed to
make input become intake as soon as input gets into a student’s brain.

Visual media such as films and TV dramas can accelerate the process of input becoming intake.
Technology can provide ways to enhance the process of how input is transformed into intake. Visual
information stimulates the brain and this allows students to instantly understand the meaning and content of
what they have received as input, which then is retained in long-term memory. However visual media has been
considered to be primarily receptive media that viewers watch and has been used as a medium for simply
presenting materials. Once visual media could be made full use of in an active way, the process of activating
input into intake can be maximized and optimized. Therefore the purpose of this study is to explore methods of
maximizing the effects of visual media. For this, qualitative and quantitative research was carried out by setting
up an experiment using films and TV dramas. Implications for the teaching of English as a foreign language
will be suggested.
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Character Speech in the Movies: A Sound Design Perspective

BOLAND Carl (The Japan Center for Michigan Universities)

Undoubtedly, movie scene analysis is a highly effective teaching and learning methodology in the ESL
classroom. Movies naturally engage students and this facilitates the objectives of the language teacher to
meaningfully connect the study of dialogue to character motivations and attitudes in a social context.

However, when we analyze a movie scene we seldom consider how the representational structure of the
film medium works to shape our perceptions and interpretations of character speech. Through their work on
film soundtracks, sound designers can offer a meaningful insight into this process.

In this presentation, an English teacher and film sound academic will examine the storytelling
significance of character speech sound design. The working hypothesis behind the informative discussion is that
language teachers can discover a ‘knowledge value’ in selected film sound concepts and apply them to movie
scene analysis.

The sound design analysis of selected movie clips will apply concepts advanced by the French film
scholar Michel Chion, who identifies three broad categories of character speech: Theatrical Speech, Textual
Speech and Emanation Speech.

In sound design subtle variations in the qualities of vocal sounds exert a powerful influence on our
perception of theatrical speech. For example, the level of vocal reverberation or spatial tone functions as a
perceptual cue to character proximity in a scene. Sound design manipulates proximity perception to help convey
a sense of intimacy or social distance between characters, a process that also involves controlling the dynamics
of prosodic qualities associated with emotional expression.

Textual speech, or forms of narration typically have an intimate, spatially transparent tone that is similar
to radio broadcast sound. The intended representational effect is to situate the narrator outside the space-time of
the story world. Textual speech often uses the suggestive representational power of the past tense at the start of
a film to evoke the story world into existence.

The third category, emanation speech, covers all manner of non-linguistic utterances as well as instances
where the intelligibility of character speech is lost. In film, ‘flashback’ sequences demonstrate how emanation
speech is used to represent a mental experience. Specifically, when a character’s is trying to recall a
conversation, intermittent speech intelligibility and unrealistic vocal qualities signify the uncertain capabilities
of memory.

In the spirit of interdisciplinary exchange, it is hoped that a sound design perspective can offer language
teachers a thought-provoking view of character speech with some informative value for move scene analysis.
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Why Are They Laughing?: Forms of Humor in the TV Series Modern Family

WERE Kevin (Kookmin University)

[Mitchell bringing Jay’s tools back]
Mitchell: Hey.
Jay: So, were you a big hit?
Mitchell: What do you mean?
Jay: Well, I just assumed there was some kind of costume party. Was, was Cam the Indian?
Mitchell: No. For your information, Dad, we were actually doing a little construction at the house.
Jay: Ah. What did you build?
Mitchell: A gift-wrapping station.
Jay: And we’re back.
Mitchell: [Handing the tools to Jay] So, thank you for that.
Jay: You’re welcome.

Humor is one area where it is extremely difficult to transfer meaning across cultural and linguistic
differences. Jokes involving wordplay or colloquial expressions fall flat and humor relying on cultural or
linguistic references is almost never funny in other languages. What is funny can differ even within the same
language group. For example, Americans and Canadians prefer jokes where there is a sense of superiority,
while people from Ireland, the U.K., Australia and New Zealand prefer word plays. (LaughLab)

Theories of humor distinguish three main concepts as the basis of humor — incongruity (which
emphasizes the importance of surprise in a joke), superiority, hostility, or disparagement (in which one person is
disparaged by another person) and release (laughter provides relief and liberation) (Raskin, 1985).

Ethnic humor, which is based on a number of specific scripts, presupposes the knowledge of a cultural
script that can be reconstructed from a joke (Lendi¢, 2014). Modern Family employs several scripts including
stereotypical homosexual behavior (for example, lesbians being mean and masculine), or superior Americans and
inferior Colombians (Colombians are violent criminals and inferior to Americans because they do things
differently from the way they are “normally” done). Other scripts include the script of dumbness, predominantly
linked to Haley and Luke, and the script of nerdiness, mainly linked to Alex (Lendi¢, 2014)._

All jokes involve the violation of at least one maxim of Grice’s cooperative principle (Attardo 1994) and
one assumption underlying all linguistic theories of humor is that some part of the information in a joke must be
left implicit. This is especially true of the jokes in Modern Family which deal with sexuality and nudity, but the
Colombian jokes differ in that the Columbian script is always made explicit.

These ideas underlie the humor in Modern Family but the humor itself occurs in a number of forms
including sarcasm and irony, taunts, bravado, comparison or analogy, hyperbole and exaggeration/ over-reaction,
unintended self-parody, metaphoric shift, witty retorts, puns on well-known quotes and word-play. These
forms and how they are realized in the series will be analyzed more closely in this presentation.
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(1) A: I didn’t start it. B: Did too.  ([¥/—=7" A e K HL])

(2) A: I’'m not good enough to be a professional actor. B: You are too! (Longman Advanced American
Dictionary)

(3) A: You aren’t angry, are you? B: Iam too. ([ 7 > & A/~ R GEFNEEHL ])
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(4) Michelle: Sure, I am. I listen to it all the time.
Stephanie: You do not!

Michelle: Do too.

Stephanie: Don’t.

Michelle: Do too.

Stephanie: Don’t.

Michelle: Do too. (Full House, 8-4)

RFE S FF TR D ICEBWTI~% ] 2B %S 5 too DFEE L TOMMHIR & FISMZ OV T bEgam L7\,
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Fantastic Mr. Fox, and Other Heroes

JONES Graham (Ten Sentences) |,
STACK Martin (University of Shiga Prefecture)

In 1949 Joseph Campbell published "The Hero with a Thousand Faces", in which he aimed to "uncover
some of the truths disguised for us under the figures of religion and mythology by bringing together a multitude
of not-too-difficult examples and letting the ancient meaning become apparent of itself. The old teachers knew
what they were saying." Campbell identified the fundamental stages in "the adventure of the hero", and his
work has been a huge influence on story-tellers - and movie-makers in particular - ever since.

In this presentation we will explain why we think the Hero's Journey is a powerful model for the
adventure of learning a foreign language. We will also explain how, with very kind support from the writer,
director and producer Wes Anderson, we have gone about applying it.

We are involved in two projects that use movies and games as way to develop a range of "21st-century
skills". One of these projects is SkypeRead, which brings non-native speakers from all over the world together,
via Skype, to do read-throughs of movie scripts; the other is the WoW-EPIC, which takes students into the
language-rich world of a Massively Multiplayer Online Role-Playing Game (see "Developing Language and
Cross-Cultural Communication Skills via Movie Read-Throughs and MMORPGs", ATEM Journal, Vol 20).

This year we have re-designed these projects around the framework of the Hero's Journey, using a
12-point cycle that begins and ends in "the ordinary world", and crosses over into "the special world". The 12
points of the cycle are: status quo; call to and refusal of adventure; assistance; departure; trials; approach; crisis;
treasure; result; return; new life; resolution.

We are also very fortunate to have received support from Wes Anderson, who has given us the script for
"Fantastic Mr. Fox" (2009) to use as part of the project. Based on the Roald Dahl children's story, this
stop-motion animation movie takes a uniquely fun and thought-provoking approach to the Hero's Journey.

FOX: Who am I, Kylie?

KYLIE: Who how? What, now?

FOX: Why a fox? Why not a horse or a beetle or a bald eagle? I'm saying this more like as existentialism,
you know? Who am I, and how can a fox ever be happy without a -- forgive the expression --
chicken in its teeth?

KYLIE: I don’t know what you’re talking about, but it sounds illegal.

FOX: Here, put this bandit hat on.
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SRR B RIS LTCREB OB — [y F - 7 X L R] 21EM LI EZFIR 5 —

AILRE (R B EFKY)

ARERIL, SRR B TS LT BB & W O RS D Bl [y F e TH LA R yjl— -
Z h—1U —] (Patch Adams) %, HZERXFHTF L Vo - ERRDE 2 HUT 5 KA mITICEML L
I LI RAETHD,

BIRITHET ) O SIS T D728, BIfEL < ORI TEBERIBE DS FEHi S LTV 573,
ALY T AL LY T ATIL TOEIC A 227 OYEHHEEAE T 100 SLL EDOZENH 570 & [A—FFHNT
SZBPAEOHE TREZREND Y JEROE—M72 T 7 0 —F TlIxts L ENZ2WEERE W, FZ,
TN T ATIEEES T ICRIBEA 2 2F2EN KRR B, dnd SHICE LS LTV,

Z 9 Lz, MEIFEE DNROBIL A R TEHM & L CHER STV DER, RO SRS BE A~
DA DNTITEZ 43 L IEFE 272V, BEHFOMEZEM I L CLXLomnb ong < HRE
DAY T 21T L2 b DIFFEFIZIR BTV D, KRS, EFER D Tld, il STV 5 8 B AR,
B [ — Rogl)] OJFfELZ ESP (M2 B RISGESRE) OWA THEML L2 A (2008) 7L,
TRDBIZIBE SN TWDDONEETH 5,

KIEF TR T DEM1T. EBRHIEOEDY FITOWTRZ 2L, HLWEROERIZMIT THERY
AT EROIFEFEZ FIC U ERtfER 2 M ICBRE L7 b O TH Y (Bl O Rl —5mZ2iEH LR b,
R, UL, VA=V T . T4 Ay v ay, FHEXDOESEICBNT LIV R D B AT B ERK
THZLETLNABIOEM T2 FEEHE-> TS, £7-, ESP O AZHEHE L T, EHFIZHOWVWTH
DI, BETDHHXATEZRMD AIND Z & T, EEROFAEICHE U7 ERERIBHR 24510 L T b,
AFEFR T, #M L UCTHY B -m il & Z B L2 ESP ¥ A7 4R L, B 5 HAED
EHERT T ACBT DAL ITHEN T TETH D,
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REE L BBFAZEL TEEDORFLEHAND — IR REHEEERDT—

AT T CRMER 48 M R )

PFED A 2= — 3 VEENEFICHIT BT 0I20E, KR BPREE & KB EhE OB S8 Kot
2, Lsl, w—72 (1999) O FHZIKA%E@HH’E}( I1Z“would like to~"72 &, T DEOREY
XAJEDZENT, would 72 EOBEGEASIZE A ERG LRV, | E0) BEIIRMIND LI, K
FEEE D BENE would &+ TE AR WBURNTEET A, £7-, FEEREE 1T B H 56T would
%0 could, might I %73, HEHEICHT, will R can, may (ZHART, 832 HHE N
HIRNTZD, AOIEEIN T SUEEHDO—2 LWV 25D,

S 51z, Bh#EhE would X° could, might 23ME 04U DIEIEIZ DWW TIE, #AR  (2006) OFHAEIZ LD
L, FENEZDHGEITHBNT, 20 DHEHE O S b, EHERETE TIX 240, REFEEREIL 6 A7
EEMIITAELTEY, BENRHELWEEZEZ LN TS, %E (2012) BMEHL TS ERBY, (KE
EEHLWERZ D Z EICITkc RERNZ S 50, REEFHERECELNIFEE L ES, & TH
ERZ2RBUETH L7280, RN REEEAROIVNEND D,

AFEFIE, WE [/ vT7 427« e VOBRAN] & 7 FEEOLE] #H0T, EE L BIEEIC

&bghtmﬁ%@ e D AR A BV TR RSk A B RT D, (EE TR 2T 53
ERENEIC X > THRBERON 726 S5 2 &R0, IREEO A7 & LT, REERE
F L IREEBRETZ T OREHRLEFETEZAIND it HinR Wl bk, £AX-EEOKT LT
FARDLL DB ZBE L THRboTH 5L 9, FFEORRIZIE, FAICEICRE DL ) 2 EE
unuggﬁ‘%jﬂémﬁ)kl/\O}I‘EE’CT/@Z_VC%)ﬁ) Do %LT Ejjij]uj w1ll’§°can 7&'{%07zﬁj%ﬁnﬁ{£&@
i AATV, HAGETHNCHEH L CHhEE E EEOEEE K5,
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BRIE 2 EFERRITIEN TS — KT X M EEBONERORM & LT

HEEZ RERFHEERS T - @)

AREOFFERCIE, BFEHOPRBELDIMNCES T A b (A —F 7 EOEERRIC X D RFIGE)
LHEOEEY UNT A FRREER L) RIS AA T Z L BIEERD TR L fp o TN B, BRI, 2011
FE~2012 AR IZHY U 72 @52 62 HIZE . 2012 A-~2015 A2 HY L 7= 4% 66 ATk LTIk, T
VAN HoT =) [veIFdevaVzy N [Hr 77— RUZ] FEQBEOF NG 1
—VHEBUDFERT A ML CE T2, ZOEHT A FNOBRIC, AFREITEETRET L L - HiE
TORKZML ZLEZIFEFICRLATWIEHESFTH T2, bHAALLEROBRENRZFHESL LWV E VD
RCIE Ao Ty, AEERBEWVIZH LAV, BRECHRENEEFN BN Z < Ho kIl
I, [HEEE VD Z EITITREFD - G ZAD THRTHZ 2R LD - [EER LR BEVORGE
TOREAXM LR LAFOE D ZENRHKD ) 2 &0, BB Z2I5H L-EHE T 2 N OBR#K T
HorEES,

F7-. BEIIREATFEOREME LTHENLTWS, BREICERIET 5 AW0T — < ICB T 2 b
EHRIET 5 Z LIk o T, EMA~OERBEOAE E D - NEEMRNIEE DEONENRDICHIFF T
HTHAH, Flo, FRETHRZEOKEZIER T, / XIA X banNT7 A 2T 2EOF
HBIZE-T, FEBEICIVEZEOAN L Ty "o 5252 L ARETH D,

AEIOFFERETIE, FIZ G2 RITBEL T, EHT X NOBGOER 2R X e b, EEHiE &
WOFETHRELTWNEZNEEZTND,
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BRETZ A L72f88IC L D BANFERBE OXFEFE TN T ORE~DEE

b (REBHERT)

B 2 T L 723 E O RIT L O IC L > TEESNTEY . EREOHEHISL THLEL RF
CTHUE 2 L7 E R E R I N TV DD, TOMEEREEL7-RITELZ 3R, £2 T R
WFFE Tl BRE 2 T2 & U T L2F8IC L 2 855528 kT DR E~ OB R EWRGET 5 Z L A
& LT, BARANBRAEZWBRE & LCElsSNT,

Fha 7k & UCUERBEFE BT s 2 EEM & LT L7224 1R L Th By,
FRERIZICT v — NRE A TN Uiz, —J7, #lilBET R i, Bl 26 H Ue WIGE O3 % [F
M= LT BV, EREE L RIS ORIZICT 7 — MNEE A I L=,

T — MEISHEIC K 2ERM L A BREEEROEM» O S, FHTT A MW T E
DOT r— MRFEI N, BREEE & LTE, FRTOREFEOREICKT HREE., sEO1kIZS
WCOBLE, BFECTaIa=r—a r2lAH ) ET5EE, SRR T 28 e B DR S
NHEMEEH RSNz, FHT v 7r— b Tl $EEICL 222 ET 72010, B FA]
T r— MR UEMHEE 2SR, ERBEEOFEELT 77— MoV T, B2/ U730kt
T O, BEEZT - LI DB ERET 2720 OEMIER LS,

WEEDT v — MERZSHT L, WEEOFREZN IR O ZITHEHIA EEZDN & 2 MOV THGE L 725G
B, ZLOHEBIZBWT, ERBEOTEHA T NENWZ EDRENT, iz, BE A4 H L7-RED
ZEE I OREICH L TR ERICZITIEDTREY . TOREOHREEZFZKL TWVWDH I L HRS
Nz, ABFFEIL, BBRE S WA REORE, HE LS OREER OMESEORMBEIXSH 208, ME %
R L7 EIC A ARNEREOSGEFE T DEE L M ES RN H D 2 LB I Lz,
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FVFNVFEBRETS T T A

(MEEF) A= T « VAT L] ODEHRHIELLDT-DIT

RIRF5LE (BRI BRASTR)
HHEEZ (oY v )
AKFFE GEREHERT)
BAGE— (BXIEEKRT)
EHAHE (FEZEKT)

HARNIEGGELHEDOREBRFEOOE DL, ’A T 4 VAL =D —RENETHER B HRES 2
EfEICHERN 2N ETHD, oI, RALRKB I A TERLHEEL URPONFZEHMFEL L9
ETDH Ry T XTI —FICHLEEN S, LIRLIERAINRE 2 FZ LT LEH, F_ran3
KT 270 NERIRICHE L7 & ZATIFBEAMOHEE (FFRL~UL) ThoTh, Z< OFAENRIE
FBHD 40~65%< HWETLHEHZ 2 TR, IICFETRENZ SHEBICHRE TX -] L) DI,
LIZUIEEICT 23 TH DN, HEHERARRFAEL DV TEZHECRIVEDL LW) 2 &2 Z 08
TERLTWDHDOTHD, ZOXIBRHERNCHEHD X2 257 WHEBZMIRET 5121, SREHFHN DN
K BHET IR NLT v T I —FOEEE EIF T LR, TD=OICFh 4 N2 E TH%E
LCERV A=V THO e —=2 770 7T 5 TMEERFEY A= 7 « AT A 1L, FEEITK
LCUR=VITRHWEIR 2 BRIICHER L (e TV =Yy U A5 h Mo ERITEHETH
ROMEELEINTND 28, FEOLENZMNEG ST L, 5858825 F DR 2ETRICEIE
THZET, VA= om a5 7w 7 5 THD, LinL, RL V=Y 2] ThHhoTHE
ERNAEF LHERNVWERNRETHIOLEETHY, HIZFFEEAITEOL VDY =
VN E RNV O ERFE CENRFEDRIEI LI TIE T TH D, ARAX—Tik, ko X
IRV A= TG D NI T B 720122 DI A THD TEHTFEZRA W) A=y
T EMIZ BT DG A ENHIE D FIEIZ DWW TR THI N,
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BERESFEFEEORRE

RABF LT RF)

AWFFETIE, SEFHmICEE SO TEE O4ApErE & ikt 4, ERFEFEIEIOCHTAZ &1
iofmw%”%%#%%hék%z ZOISHBEFEZIT>TWD, BRMIZIE, #Elad 2 —T—
K& LTHRW, ERFEFEOCHEIOUCHT 20 TH D, il %L TG & LT ﬁ%%
ATV PR EA~OIS A ATREME 2 R - T2, AR F TITE OIS LIS HATREME 2 Ligiand 2 & 4t
TERDBEFLFE PO OESFEFEEOMEFEE L LT BB RSEEEE] #3RET 5, ﬁb@
(CARBFFE DO BRI a2, RIZ TEE S 2 —T— KOET k) &, & L CEIEFER & REEBROR
HEITWV, FLHE LT EBRERFEEEE] o4 E2RT,
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[FECTHEZ LRED5 A% N7 < THES

My EEF (BRRE)

BLASCTWIRHRED R T < EiE, xRN EFERECER LS Rk T RkRan=® ) 7
IZHSNTWND, RREETIE, TARFNDL, BMEOA Y 70X —U— R&25H L7z — IR
YT, SEENTOMRE S, S OICEULEfE, SEEFETETFN—Ta v, HOIWVITENREE
ZIEHT 2 HMOm Eic o7 F 2 COMAEERD, BlzX, 5IHZ2HDRE Y —2 3T L,
B I — B RN S 7 A AR TERERT 5 FEIL. Vtr—2 7 v %
AR L TWD, 4BV 7OBMICEEELT, BAERNREIHY— 2B L TFEY, BHORFET
DI OR2TFT TNT 2EM b2 B E LT RMEERI L2,
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BRAET A — b eZBE [T X2 R]

H AT (EDOHR=_FmFEA)

[4rer2x GQUIFIEREL] X, ANEENORBE, NEEXER, AR—YEF—L2TU—7 7o
CEFIFERAMMOHBEMEZFHSMESLE LT, HERG CERA SN TWER, ARETILEK
BOBLETOIERAFILE LT, 2EKSHE L~ VLOESHRT-ba2ED- [hy 7 TR — k2
— A EWO R T ATOREERKEHNT D, AEFROREL L TAR—Y O TIERT S
REBIEZ, T2~ T T7=~T 423D AHIZ
BT INT, BOBERER > TRECSIN L, RafEHRETOA Y —F 3K, Reading #H£ TOIR
RO . 2011 H-~2013 = F TOREDOEEREZHENT 5,
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