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Special Presentation by STEM

Reel to Real: From Shawshank to the Maze — ESL Travels with an Al Twist

LEE Yun Joon "Jason" (Daegu National University of Education)

This proposal examines the impact of vocabulary journaling on Korean college students learning English
and gaining cultural insights through popular films. Students viewed movies such as The Shawshank
Redemption and The Maze Runner to build their English vocabulary and to understand other cultures better.
This study investigates how keeping vocabulary journals influences students' language acquisition and cultural
perspectives. The blend of language learning and cultural exposure is essential in ESL education. Movies offer
authentic language contexts and cultural nuances that become invaluable to students. This research analyzes
how Korean college students at Daegu National University of Education applied vocabulary journaling
techniques while watching selected movies and how this practice affected their language learning and cultural
awareness. The study included freshmen to juniors from an English study group who took part in weekly movie
screenings followed by organized vocabulary journaling. Students recorded new words, phrases, and cultural
references from the films considering their meanings and usage. Al tools, including language processing and
mood analysis aided in reviewing journal entries and providing tailored feedback to the researcher.

The movies we picked looked at different things: The Shawshank Redemption talked about hope staying
strong, and treating people right, while The Maze Runner was all about staying alive being a leader, and figuring
out who you are. Each film had its own way of talking, with special words we'll talk about in our presentation.
Our study showed some important stuff. First, students got way better at learning new words getting what they
meant and how to use them. As we went on, students found words that fit the movie's main ideas better showing
they knew how to use words in different situations. Second, students learned more about other cultures by
thinking hard about cultural stuff in the movies comparing it to what they knew and seeing things in new ways.
Third, students changed how they watched people talk to each other in movies. They started to notice more of
what they could hear and what they couldn't.

The combination of films and vocabulary journals had a positive effect on ESL students' learning. This
approach to language education brings together thinking and feeling making it more complete. Students grew
their word knowledge and learned more about different cultures. I'll show you how my students kept vocabulary
journals and explain their thoughts on learning from two movies.
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Teaching Speech Acts through Interactive Video Speaking Activities:
Advanced data and focusing on feedback

S1G on Interactive English Video Materials

SPRING Ryan (Tohoku University)
NAKAMURA Sachiko (Tohoku University)
HAMAGAMI Keina (Ritsumeikan University)
OTSUKI Atsuko (Senshu University)

Up until now our special interest group has focused on teaching indirect language and speech acts through
specially created videos. First, we began with simple videos created based on conversations found in the coca
corpus that involved the viewer simply being a third party. Next, we added an automatic speech recognition
(ASR) speaking activity that allowed students to watch part of these videos and then speak the lines from the
video or a similarly appropriate indirect speech act. Finally, last year, we created a new series of videos in which
the viewer was involved in the video as an interlocuter and the actors spoke directly to the video, requiring that
the viewer then provide an appropriate phrase containing a speech act. The videos automatically played and
then the viewer is tasked with providing a spoken response to the actor in the video. Depending on the response,
one of several response videos was shown to the viewer. Last year, we provided preliminary data from a pre-
and posttest of indirect speech acts, but this year, we have data from a delayed posttest and survey that reveals
that the interactive video speaking tasks were more engaging and meaningful for acquisition than the video
speaking activities in which the students were simply acting as a third part viewer, rather than an interlocuter.
Furthermore, the survey responses revealed that in 2023, we did not provide enough feedback. Last year, we
provided only video feedback in order to increase students’ focus on the indirect speech acts and to maximize
engagement, but it seems that some students required a bit more feedback, and our tool should have given a bit
more feedback than last year. For the 2024 year, we adjusted the tool to provide more feedback, specifically
about how to use the tool to avoid technological problems, and about which indirect speech phrases to use if the
user made mistakes the first time. We also adjusted the tool to gradually provide more advanced (i.e., less
frequent) speech act phrases. Once again, we being with pre- and posttest data for this presentation and initial
survey results as this phase of the experiment always occurs at the beginning of the 2nd semester at Tohoku
University, just before the presentation. We plan to also look at a delayed posttest and compare these results
across our 3 years of data and use this to inform the level and type of feedback that we provide to students for
such a task.
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BRIDOFEFENFAR CTH D, BBEOHEHAN D2 N2 ENREBE 2 5NN, TIKEET 7'y b OFED
RKEV, A FY AERERZEOEBE LR Z T =T AV BEFEOT 78 b GEo) THhD, HEIOE
B THEDIND AR E, BEORELZ R ZITTEBY, 5HOT AU WMEOIGEICEAND &
JEI I T2 T =< NIRBEND D,

20 AL ETOT A U HBE THEEICHW O NZRIKBEET 7 &2 MR RFEORE & L CHLEE
BNDIL, A XY AEMEGGE L FERONTZZOREN, HMEOHKE N L —=0 TR EZBLTT A
TR EA S, BEE[ D 220 THAMIMEE-CHI 2R T T 78 P ELTHOWORZE WS, [HA
DAL B F > TWDENH Th D,

T 7Ry b PEEDSTEEROIEENE N A T A0 X — O 5N 0ERIT L VA X —{k LI
ENns, BIREET 72 FOT7T A ) BBRECBIT AL, ESICLPRZ—bO—FITH -7,
SF Y, 20 AT — L VibiF 1930 D 50 FERET —DO T A U A BREIZ I TR
Ty NI, (1) BESERIZIE, WO b —F— O EFENHEIE S OTGEERL L XY RFEEEND
WRELZITIZZ L Q) MBSl TFIICIT ASERERT 7 78 M LTHOWORIZZ & (3) ML
B OFE & LTI, #%%IEWO%A&@ﬁﬁ@%WW EERLTNE, 20 3 ROV THEKK
W72 BB D] 2 281 F 72 08 B R LT <,
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T AV IBEOHINT A, BREEDA A—
— N, P A —EpREND —

R Mz (BEERT)

NIAENZIE, FOMERPELWE—F, BT TIARTany Y 758 THE] O A—
MDIAIZFENSTEA D L, T A U BB OHFHNTE 72T A LRENZE O WO lmiEREW (YA %
HHT-H?D 60 F] ,2013), Z 5 L7c#inilF OBl wITiE, ~"UA LT AV (K1) L OBURHY - %
R - BHEORBEGR—TA 2T AU A PEERRE LR —R e 5 L 716

Rob Wilson (2000) <> Delia Malia Caparoso Konzett (2017) &t /R 35 X912, ML X H7eA A —

IR OV T H E 2D, MBI TOANT A IR A EETIZ AR A, 7% U o B AR )
ODEP“C‘%;‘R NITABEKEEBIZERIUTH D, [7UV7 « KFEPE) (Asia-Pacific) &) RELRH 5
1T, IR « EEMICRTH, AT A, BAR, IAFEET A Y B s THEERIWATH D,
T AU BBEORH < NT A (BLXOEKEE) IZOWTRETH -7, BEEL-VTHIE. £
DIELH 2R LN ESTIZONTHEE XD DONEYTH S,

AHETIE, BFRNAT 2727 AV DU SR GUZET 2 ENFONT A (B LOBAF
TE) Oy ITlT, 1950 A 05 2010 4R 2 A F TOMANOIEMIZE L L7’ s, E& L TAM,
VA= EOMRENS, T AU BMEONT A FH (FRTEEESR) (2O T, b o L
ERLIENWEBEZ WD, HlziE THi kX v ki=lz] (From Here to Eternity, 1953) <° [faf72iE] (In
Harm’s Way, 1965) @D X 5 72 KEFE G S O OIBFERFHFEK., o0l 7 —C7 7 2 V—D R T
D~ AE<, BHERI =2 — T VoE b [FEREE] (South Pacific, 1958), —=/L e & - 7L
AY —FEHD [F— - ~UA ] (Blue Hawaii, 1961), # 77 A BOAANKERMEOEE - lE %
i< [#A4 Y€ K+~ K] (Diamond Head, 1962) %% U, 2000 FROIEH 77 IV —- >V
—J] (The Descendants, 2011) . [’V > & % « 1A 77 =] (Princess Kaiulani, 2009) 72 & CT&h 5, FrlZ
ANFERI ORI ORME (RAFEMEE) . e EE) (B)), Vo F—, ift%iﬂﬁ@lﬁl%ﬁ@
fIRE7e SN T, ETH IRV T W —~< 72 bbb 0T, %9 LBl -
WEEZ TS,
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EREFORLBRICETIEMEFHREE - RFED TREZ] IOV T
—after all ZE#MIc—

=M £E GREILKRE)

HER (connective) DFRIEIZEAT 21E LWAGRIX, SHSGRFIZE B A, EIENZBWTHEET
% Z TR RIZIA, T Do, WESOFEEMFEMEERTIX, 260k (B) 12X L THIG:
A= ZANE I, BERAF L TRV FELVBBN R STV 5D, — 5T, FTIRO S A Zh
LV DT RFPZBRAOH « BGEE CITIABMEIR L LR 250l 25 Sk Tl 0 | mfsEI k)
THEEEOELWERZ HET 2 K & 725 T D AR TR REN G O —>Th 5 after
all ZHY EiF, O EFROFEN/SYFRIUCEICE UIELZ A2 RL, @ZD LT, ZoOHEfEGHOY:
FIZIFME o' Y ZE2FH L7 70 —F BN FRCAETH D & kT 5,

HARRIZIE, £ FREIORT after all O F872 2 FIAICE L T, FEEFICAKDOSWEBOH - 2
FEETOM AR L., ZILD N REE DO R0t DO THDZ EHHLNIT 5,

(1) TOWFE - PAEZEIIKLO) #R G301 GEFR
He ended up a pirate after all.
[(RETHDAMTEATH RN T-DIZ) fiE, BHIRERIC 2B E o7z
[N L=« FT - BVET /Ty Rvr X FxA L]
(Pirates of the Caribbean: Dead Man's Chest, 2006) <00:14:39>
2 T(REZFICE > THAMOBHZHERL T) o TE0b ) (BiH)
Snow White, maybe it is time | ease up on you. Hmm? After all, you’ve done nothing to me, caused no
problems.
TAHE, ZAZADRTIELIELTHLVWE bR, TLL D ? ZoT, HIFFAIS
il LTWaenbo, MEbLEZ S0 L)
FE i & 8504 F ] (Mirror Mirror, 2012) <00:06:45>

WIT, WFERFET—/RAO—FETh D [KUFS B - N7 vHFET —FX—R] oD T7 —F %5
W2 B E A RAE I C B T A Y ERBLOFLEN E DO THELE RO THH Z 2R L I TQ)
OREOEEMEZ FIRT H, K&ZIC, afterall 36> 2 SO HEEZE L BiF - HHET 51213, BEoO
U ZEFHLEEFEFER G EMRNTHD Z &%, EEORFIE LIRS, £, ABEKOD
e RIC, AH - BGEEICRIT B after all OFEIR IR L CHER AR T D,
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Young L2 Learners’ Al-assisted Multimodal Writing Processes and Performances

AHN Jieun (Cyber Hankuk University of Foreign Studies)
SON Myeongeun (Gangneung-Wonju National University)
LEE Jongbong (Cyber Hankuk University of Foreign Studies)

This mixed-method study explores the multimodal writing processes and products of young second
language (L2) learners. Addressing gaps in existing research, the study focused on young learners, an
underrepresented group, requiring them to integrate speech presentations with linguistic texts and other semiotic
resources in two different multimodal composition tasks. Participants were also encouraged to utilize Al tools
like ChatGPT, considering potential contribution of their recent advancements.

Six Korean EFL second graders completed multimodal writing tasks twice over three months. After drafting
scripts in three stages, the participants created PowerPoint presentations based on their scripts. After the writing
task, the participants engaged in stimulated recalls and then subsequently participated in a post-task interview.
Finally, they gave speech presentations with PowerPoint slides in class.

Analysis of video recordings of the multimodal writing processes revealed that young learners primarily
focused on visual elements. While they tended to prioritize visualization in slides over script quality, the final
speech presentations were highly correlated with both eye-catching visuals and well-developed scripts.
Participants believed that visual aids were crucial for engaging their audience—their classmates. They tended to
design details of their slides considering the audience’s tastes and preferences in mind. They also perceived
ChatGPT as a useful tool for visualization, albeit with the need to critically assess its appropriateness.

The study highlights the enjoyment and enhanced motivation young learners experienced in creating slides
during the multimodal writing task. It demonstrates how visual elements are used to enhance meaning, with
ChatGPT assisting in the visualization process. Triangulating process measures with product measures proved
highly informative, particularly in understanding multimodal writing behavior. This approach allowed for
deeper insights into the learners’ focus on visualization during multimodal composition tasks.
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BRE & EFBRE
—T 4 R=— c FYVEBERRBEOT X ST —a UREFBEC LT DL IT—

TR OERE CERREERT)

AWZET —~ 1%, BRI 25EEHF RO CHE 215 H T 5 alfetEORETH 5, S, B
EEFEOT X ST —2arThiHT 4 A=—MENREM & L TRFFEFELHBICHO OGS, BE
WERFICH O THEZRF L, BERITLIL2EMNE L, B, HET L REMEND D BE O
TEE RDOFTH, V2 F—DBRICKDZ L L, T4 RA=—MEOFTTHLT 4 A=—+ 7V
VEADBG T AME AR ST, T4 A=—I%, REEGEE L TEARS Y LERE, T Uo7 VB VE
GE. TR —EWEE COEFEAZTZE L THE{L L TW5, BARICBWTIL, 1950 4 A AR THID TA
BREN TESHE] (1937)70 5 70 4ELL . &5 62 A& (2023 £ £ T) OBENAINTEY ., T«
A=—MREX 1 SDOREEFFE L E LTHRIZEE L, BAROFEHFIZE > THIERBEBTHL, T
4 A= =N FEFIFENLMMICH D 2 &, STOEGENFEETITHNGRAEN B D 2 & 5GE
L AJL N IRR D S R EE TN T N2 L A 8 G . AARDIEZEHEE TlIT 4 A= — Ml &2 bt &
LTHWARELZWEEZ OND, EFITEROKRFCTHEEERME 2 L, —&KEERE ()
) CRFEIGERIE (W) OREICBWTT 4 A=—BEEEH L TWD, 7 4 A= —BRE 280
WO TSFIC/ D0, Falf, FElRCT 4 A=— (F'V B R) BEIZKT D BEADEROE L% K
U5, FEEICBWTIE, ERZBR < o7 WEEIEA Y VT NVEETRIREFELATE S T4
Ao—MREZ B2 RV EWIHIBBAENHEZ TEz, £/h, T4 X=— 7 U U2 AMEIZE
WTCIE, T=A—va UIREB-Z L RS BEEITEY . R VICEEREBT-Z LN D RIEE
D2 CTEMEMRD D, T=A—va RN LEBRICT X 7T —a U SNDHERE. RO
0 REGH HEV, BN ENER T HME DL, BE X A MARELFEIUTH, FERRR LT
W, T=A—va UREEBRE T, BlAMOZRER-> T H5DOTIEEE R, &I T, A
eI, EHBIOT 4 X=— « 7V U AR D Bk 2 FANI TV S, RREFEET
37 4 A=— -« 7Y o AME [ 25 L7 ] (Cinderella) (1950, 2015) Z4k\N, 7 =X —3 3 VI
EEBIROM B Z WD Z LIk o T, FEHEDODICHE OBLE 252 1T KN D IIOW T, EICHE
A FESHT L, BEL,
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BEH A FIER7I e -7 P EBRE
— ZEREMHMELTO Web 31 MMERR —

TUAT Yy LR GUESMERE RS

— BN BE DR E 5 2 DT CidZe < FHEDEED « MFEICEWVFEOEITY T
7T 47« T ==V, FEERETIST TRRA RSB LAV OBE BRSO ESEFIST
HLEVMENL TS, KEEIT, ZO—HMTHL 7Y =y MR A Bl 28 & L CREDH
RO ETIT - EBORETH D, Tav=7 FEWE LTD Web 1 F DIERA., 8 E
DOEESIHIZBEIR L= CER 5,

FRETFRERK TIIR L FFENOM EN BT, JBEEIX, FBFEEHRETHRFE2-494 (2
77 A 8T N) Tholz, HRAEL L TUIK 8HIDOFANBL L~LT, KV B2 & A2 Th D,
L VA= 7L ) —F 4 7 DOBD TOEIC DA S LICLTEY . AEHERICEER T A T
4 T OB, REMNH ST A E, TOLULED HEWEEZ HRD,

TuYxl NORKBIEL, REEE T 5 KA R SEiE & LT [Bilingual Movie Guide] dOfE
CH D, M5B (1823 100 4y) T, 23 Z7v—7 (%3-4 N) (490, &7 1—7T1
DOBUE AR, BAGESCER & BEFRRZ1TV, 13— 0 Web RX—U 2Bk L7z, A&,
27 T AGOFEERE LTI DO Web A MIEKHL, £233—2 (23 OBLE) OBLE Y A 23
SEk L7z,

a3y NOREMOVERIZIE, 5 Web 1 MMERY —/L TGoogle 1 ~| ZFEH L=, 2D
Y — TR CABINFRE TH W . ABRFIAEZ FZNICIRET D 2 LN TE S, TERRICITER R i<
FREOMEN 72 | EHEEZBRRTIUIEIRICER TE %,

% T v — T, EER - R S — T — 7 OB R ES L LR b b, [
) (7 VAT ¢ TR (LW & W Te RO T ¢ T hd—U— RORBRN L bz,
F72. Web Y14 MERIZBI L TiZ, REOFEED TNICRED EWIEKBEE 77 A82KT1
ODOREDEANED EVD BIE) NHDHZ LT [RRNHT & Z, Wiz E U8l s L
7o THREY . ENDEBRICHEL OB R E U THEHESND &0 ) BB EE S T IC e o7 L& 2
55,

BEEN DM EE WD RTIR, R E RSRY T TERER) BIROREERDN D202 &0 s & < G
TEDHEIEFEZRWVN, HABLIOI NV —THNTORITEEENLIEWVWFERNTE -2 %, BHEEm
0GR ST,
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College Students’ Uses and Evaluations of Educational Mobile Apps for Speaking
Improvement

KIM Eun-Ju (Hanyang Women’s University)

This pilot study examines a group of college students’ experiences of educational mobile applications (apps)
and their perceptions of the apps. The number of educational mobile apps for learning the foreign language has
been increased due to the recent technology developments. In particular, innovative technology of artificial
intelligence (Al) and speech recognition technology have provided the opportunities for foreign language
learners to undergo tailored learning experiences with individualized programs along with feedbacks for their
language performance. In order for students to be aware of the available technologies and to try them for their
English speaking improvement, 48 two-year college students were asked to search and use five mobile apps
they are interested in to improve their English speaking. For each app they tried, students wrote a reflection
papers sharing their experience with each app. At the end of the 16 week-long semester, students gave
presentation about the one best app they selected. They participated in a survey about their app use experiences.
In this study, the researcher will focus on the data from the students’ reflection papers. Through both
quantitative and qualitative analytic approaches, the study hopes to identify (1) what students consider when
choosing apps, (2) how they use it and (3) what are their evaluation criteria for good apps, etc. Lastly, this study
is anticipated to provide some valuation information for those interested in adopting mobile apps in their
language classrooms or those who develops educational mobile apps for language learners.
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R a—UH/VEE [CATS] D&

BLE R L o2 — R KDL EFEH BTN RES (SIG)

o B CROBUERSZ 2 = A 22 A
HAREORE  (JEKEFRT)

%5 14 [8] ATEM B H ARSI T, AR SIG REDZ T TMLE [CATS] DT & FREHE ~DiE
Fi— Jellicle Cats DA FGE] DFFE 2B\ T, [CATS] (2019) OHFEHHS & L CORMMEE R L
oo TOEMEZIT, SIG A /N—OFHRH EVEHITILRFIT, [CATS] OB & L TORNM: %ML
THrZ LT,

BARESICIIRM RO AR L S D72, SRR R 2B 28k L LThi#E LT\ b,
Ml [CATS] (2019) 6 —fil72, iR oD =— X2 X 0 B AN OB ECH O HGE b AE A RTF T D,
Ra— UV [CATS] 12, BEIE ALY =— =0, TS.=U Ay hOFHE [Fx vy : RoyHLaBL
SAOERMER] (THER, 2015 ) ICEEZE T, MaBG S E2BeaE e AR Lz, HA
TH 1983 AEBIFPUZ= N BIEMEZ 18RS LT, LISE 40 FELL B R D E 2 T EESH TV A, S x,
T DFFEITE BT CAWE S UESL TR W= OFERN 000 S50, ARBETHb2 02 &%
Sl EMEPIETAEERESNABIZE > TS, LU0 IC SEFET 2 TRbBAIND Z En
LEEOD=—X ez TWAHE LSR5, HRHEORETIL, ME [CATS] 23, Hft=—X1cdb
BCRE, HHEZEZ TWDLZEICOoW T L5,

—J7. P, WEERDDVIZ W EW D [CATS] ORICIER L, S OIEFERE~DEITIA R
Hpf L LT, #IZ TCATS) oA L < LTWABRKRDO—>Th 5 MERH ) BT LT
TUFRINHS A€V —] 200 EiF5, B 7 VHFRT7 ) 13, TS=U A4y hOFHE [F v
oY Ry ABUSAOEMBER] TSRS LW THD, TOMIT. ALY =—— 83 2
— v [CATS] o7 vy MEY THHLL TWERIZ TS=U A4y hORT A, Ur LU —lZk-
TSN Y 4y bORABHES T TR TV D, b T H MR D 7200, TR 7Y
PRZ | ZZOFENRBRETH D, ZVYRTOFENRIAT Y T AREE, 2EZOMIZKIZED
MizBSEDO)D, RICHDHEWVD) ZEIHMUEZEWT D00, 87U PRI NZEOME—OR®RITNT
DOE~Z . LB BIZ [CATS] OEEIL&kD 5, EFIE, HZX D72 WWEFEEEITE 2
SHDH LV AT [CATS] 138 & L TERLDHD LEZ D, D AFOBEIRIRET, 1998 FEHlED
LR ESL & 2019 ARABHBRE O b BE5E & H ARGER O Z LR b @mRAENED L H Kk 3& % L
TeMEERNTIFTE L, EORREREKT D,
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FEENC B S59 5 BRilE v O B AFERR
— ALITUV—DOFELEHR —

A R GPLIREEROR)

FERICBW T o LW DOD—DIZ, YVa—27 DR H D, TOHTEH, SEENRE LT
DOERIE I IR O R EEZ 1 5, $1 2 1X, [Linguistic jokes are punny as hell | (Raphaelson-West, 1989) & 1
2 BRI 2. BRI O BER A KO TICMSFEICHIRT 2 Z L IR CTH D, —HDDOREL - HighR o
LlE) OBKREZEELTWHDZEEZFRLRTIUINT RN &, DOZNREWEFE D Z L2
FEINTWVDEN) ET, MMOFERIOFRELRTHFAER LD THD EE2 D, TFHEAEIC
L oT%ZE%OD%l@Té%EDFAH:f%ﬁ‘é ZEIIEERRENIEMNEETHO, FRE FEITE LT

PREEFETHND koTi FHRR S U BRI ORI 72 > TV D Z E B HIfF S D,

;mioﬁﬁﬁ%®ﬁ B LTI, Z£0HEEZDIE L7V (Delabastita, 1996) . Zh=RAY 72 H 154 12
ZLIZD T 5% (Low, 2011) 72 EMNZHVE TITATONTE 7o, L L, FEEOBKTY O B ARGERIR
W27 H LTERIEE LORR D 1T hiuTuneny, Z0D7=8, %h6® THEDNREE D H AGERIERIZ S
EYUTIEEDLION, HHNFY UITELDOTHIUL, HAFEIZBW TREBZRHEIEITH 20089
SUZOW T D> TRV, BLENS | AREFFETIIPER 2 LY L, 2 OHIc /532 BRIlE A
W72 HERIRIZ K> THAGEICHR SN TV D D E ST 5,

BARMIZIIRO 3 i bimcitid s, £3. HREZFER RSB RICY T LT, Fok
IRPIEICE S THRRA SN TV ONESE L, ZORBE R, W, BEEEOFIERK Y 32 -
TWaNHLO FIRBEWRZZ2 LTV E ) ZHY i, ﬁﬁ%ﬂ@ﬁ@iﬁﬁ%@ﬁ%% <9
% Z & T, FRCHEHRR O HE LW BRI OFF A R, £ LTIk, ZRRFIRROBIEIC L - T, 55E
SNDEWRIZED LD R BALN B D DINEELET D,

F—2 L LT D DIE, FEEREDUE L7-50 40 DELE CTh 5, FEERNOELEKIZ2— 32D X H
ICE L EoTIN WD, ZH DL IFTREH O AN ZRMEHEIEO R TR D Th 5,
—i & LT, T4 ORERCEATIMR R E TN TV ZE DO BIUEL THOMHTIZED TV D,
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Raising Awareness of World Englishes among Korean Learners
through Outer Circle English Media

IM Jae-hyun (Daegu National University of Education)

This study explores the integration of World Englishes into pre-service teacher education in Korea, focusing
on how Korean pre-service teachers respond to a curriculum aimed at enhancing their awareness of English
varieties and the dynamic nature of the English-speaking world. The course, "Understanding US/UK Culture
through Media," was offered as an elective to sophomore pre-service teachers, designed to deepen their
understanding of World Englishes through exposure to diverse media sources, including films, television
dramas, YouTube clips, TED Talks, and social media content. These materials were carefully selected to
represent various Englishes, particularly from the Outer Circle, offering students a broad perspective on the
global use of English.

A notable aspect of this study is its emphasis on a group of students who voluntarily chose to explore Outer
Circle Englishes—such as those spoken in Singapore, India, and the Philippines—through a self-directed
research project. This approach deviates from traditional studies that typically measure changes in learners'
attitudes before and after an intervention. Instead, it investigates which aspects of World Englishes naturally
engage learners and how this engagement influences their perceptions of English as a global language.

Qualitative analysis of 51 student reports reveals a strong interest in the linguistic and sociocultural
dimensions of Outer Circle Englishes. Students expressed curiosity about how these Englishes reflect local
languages and cultural histories, shaped by factors such as colonialism and linguistic imperialism. The research
identified Singlish, Indian English, and Philippine English as the most frequently studied varieties, with
students leveraging media sources like YouTube and TV shows to support their investigations.

The findings suggest that engaging Korean pre-service teachers with Outer Circle Englishes through media
can significantly broaden their understanding of English diversity and challenge prevailing native-speakerist
attitudes in the Korean context. This study highlights the importance of incorporating discussions of Outer
Circle Englishes into English Language Teaching (ELT) curricula, advocating for a more inclusive approach to
English education in Korea. It also calls for a re-evaluation of policies that prioritize Inner Circle English
speakers, especially in programs like the English Program in Korea (EPIK), where the growing reliance on ESL
speakers underscores the need to recognize the value of Outer Circle Englishes.

By promoting a nuanced understanding of English as a pluricentric language, this study contributes to
ongoing discussions on the global spread of English and its implications for language education policy and
practice.
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MLIE T there-be L% 25
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LOEE EOEFEONEICIE, FERIROFEEZM & FRM OV BEILTW5D K95 7245 A L)
Biav7euy (2004: 164), =ik (2006: 45, 53) &, B & T TICEHEIC L TWZ AR FEMIZ OV T
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The Pros and Cons of Implementing Generative Al Tools in English Learning and
Teaching

YOON Tecnam (Chuncheon National University of Education)

The advent of generative Al tools has introduced a transformative potential in the field of English learning
and teaching. This paper aims to explore the multifaceted impacts of these technologies, highlighting both their
advantages and challenges in educational contexts.

Generative Al tools can provide tailored educational experiences by adapting content to meet individual
student needs. This personalization can enhance learning outcomes by addressing specific strengths and
weaknesses, offering customized exercises, and providing instant feedback. Al tools can also make English
learning more accessible to a diverse range of learners, including non-native speakers and individuals with
learning disabilities. Features such as real-time translations, speech-to-text capabilities, and adaptive learning
paths can significantly lower barriers to education.

By automating routine tasks such as grading, administrative work, and even some aspects of lesson planning,
Al tools allow educators to focus more on interactive and creative teaching methods. This efficiency can lead to
a more engaging and productive learning environment. Additionally, Al-driven applications can create
interactive and immersive learning experiences through gamification, simulations, and conversational agents.
These engaging methods can motivate students and make the learning process more enjoyable.

However, there are also significant challenges associated with the use of generative Al in education. There is
a risk that students may become overly dependent on Al tools, potentially diminishing their ability to learn
independently and critically. This reliance could impact the development of essential language skills and critical
thinking abilities. The quality of Al-generated content can vary, and there is a risk of perpetuating biases present
in the training data. These biases can affect the fairness and inclusivity of the learning material, potentially
leading to skewed educational outcomes.

The use of Al in education raises significant privacy concerns, as sensitive student data may be collected
and stored. Ensuring robust data protection measures is crucial to safeguard student information and maintain
trust. Implementing advanced Al tools can also be costly, and not all educational institutions may have the
resources to adopt these technologies. This disparity can widen the gap between well-funded and underfunded
schools, leading to unequal access to educational advancements.

This paper provides a balanced examination of the implications of generative Al in English education,
offering insights into how these tools can be effectively integrated while addressing the associated challenges.
By understanding both the benefits and limitations, educators and policymakers can make informed decisions
about the role of Al in the future of English learning and teaching.
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Digital Literacy-based English Education

PARK Seong Man (Dankook University)
CHANG Hyung-ji (Sun Moon University)

The 21st century has been marked by a swift acceleration in technological progress and an unprecedented
surge in information availability, leading to a profound transformation of educational landscapes. This shift has
rendered the conventional understanding of literacy, which primarily focuses on reading and writing, inadequate
for the emerging needs of language instruction, especially in the context of English as a Foreign Language
(EFL). As the milieu of language education continues to evolve rapidly, it becomes crucial to adopt an expanded
interpretation of digital literacy. Recognizing the considerable disparities in the interpretation and
implementation of digital literacy across various disciplines, this presentation aims to provide a comprehensive
overview of definitions of digital literacy in the field of English education.

Mark Pegrum, Nicky Hockly, and Gavin Dudeney (2022) propose a contemporary framework for digital
literacy comprising four core areas: communication, information provision, collaboration, and redesign. This
framework, designed to navigate the rapidly evolving digital landscape, offers a structured approach to
developing learners' digital competencies. By emphasizing the role of language teachers, the authors advocate
for integrating digital literacy into language acquisition to enhance overall learning outcomes.

This presentation will feature a recently launched book that aligns with the current era of digital literacy, and
it will also discuss the concept of digital literacy within the field of English education. The book, titled ‘Digital
Literacy-based English Education’, is organized into three distinct sections.

Firstly, Part 1 introduces the concepts of digital literacy that are essential for comprehending both digital
literacy and English education. It also addresses considerations for goal-setting and explores the application of
digital literacy in pedagogical strategies. Furthermore, it presents theoretical reflections and practical teaching
blueprints for digital literacy-based English education, catering to learners in the realms of ESP (English for
Specific Purposes) and EGP (English for General Purposes). Part 2 introduces theoretical methodologies and
hands-on lesson plans aimed at fostering digital literacy in English reading, listening, writing, speaking, and
grammar classes. The objective is to propose pedagogical techniques for English instruction that enhance digital
literacy. Lastly, it discusses the ethical considerations that should be taken into account when implementing
digital literacy education.

Given that digital literacy education is a crucial component of teaching and learning for English language
learners, it plays a significant role in paving the way for future advancements in English education. This book,
therefore, serves as a foundational resource for both theoretical exploration and practical research into digital
literacy within the domain of English education, an area expected to see active investigation in the future.
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Introduction of an intelligent tutoring character to enhance online engagement

SPRING Ryan (Tohoku University)

Online learning systems are becoming ever more ubiquitous in education in general, and this is no different
for EFL education. These systems can range from simple learning management systems (e.g., Google
Classroom, Moodle, etc.) to advanced practice and feedback tools (e.g., Cambridge Write and Improve).
However, in the field of educational psychology, it has become widely argued that using an avatar to give the
advice provided by Al tools vastly increases their uptake. Further studies have also suggested uptake can be
improved by the perceived actions taken by the avatar, with pointing to key points being rated as one of the
largest facilitators of uptake.

Tohoku University began its own original EFL website in 2023 with a number of online practice tools that
provided basic Al generated feedback for students depending on their answers. Initial results of surveys found
that some students were motivated by the tools but that much could be done to increase students’ engagement
and motivation. Therefore, we implemented a simple intelligent tutoring system into the website and an avatar
to present the information to students. The avatar character is based on Date Masamune, one of the most famous
historical figures from Sendai, the city where Tohoku University is located. We added him as a guide to the
entire website and made various images of him to encourage students to use the tools and pay attention to the
advice more carefully.

This presentation introduces some of the practice tools, the decisions made for creating the avatar character
and the images of him used throughout the website, and some initial feedback from students.
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Special Lecture

My Intercultural Experiences in Life and in Movies

BERGLUND Jeff (Kyoto University of Foreign Studies)

I am a professor of intercultural communication in the Department of Global Tourism at Kyoto University
of Foreign Studies. In the Sage Encyclopedia of Intercultural Competence (2015) John Condon writes that
“Intercultural Communication refers to what transpires when people engage in communication with others
whose experiences, assumptions, sense making, and behaviors are different. ... Intercultural communication
concerns the process through which shared meanings are co-created through engagement. ... There are patterns
of behavior that distinguish one group from another” (p. 451). The two components of these patterns of
behavior that are the most important in the field of intercultural communication are language (verbal) and
culture (nonverbal elements).

Communication is not simply the exchange of verbal expressions between or among people. In other words,
it is not only a language activity. Communication always takes place in a context that includes physical, social,
temporal, and other nonverbal elements. Movies give context to language teaching and to language
acquisition. Movies are not only a great source of natural expressions in a certain language; they are also great
sources of nonverbal, contextual information. I believe that movies are filled with “chunks” of language and
“chunks” of nonverbal strategies, and are therefore a highly effective tool in helping L2 learners become more
successful at both sending and receiving both verbal and nonverbal messages. Kang (2000) has even proposed
that the acquisition of nonverbal communication skills should be part of the EFL curriculum.

My experience in Japan has been an intercultural communication roller coaster. Both the language and the
nonverbal communication elements of culture were a shock to me when 1 arrived in Japan in the summer of
1969. Even the air was different! | was born and raised in South Dakota, a state in the north-central part of the
United States, the “belly button” of the North American continent. It’s about 2500 kilometers to the east coast or
the west coast, which means that there is very little rain, less than half that of Japan. The first time in my life
that | ever used an umbrella was in Japan, when | came in June of 1969 during the rainy season! | have been
living in Japan since then, teaching at the high school level for 22 years and at the university level for 32 years.

My intercultural experience is not exclusively confined to the country culture of Japan. Culture can be
defined as “the software of the mind” (Hofstede, 1997). Just as there are many different kinds of software in
every computer or smartphone, there are many different kinds of cultural software in each of us. Age, gender,
sexual orientation, body ability, etc. are culture groups that all of us belong to. My major research in the field of
intercultural communication has been in the area of disability culture. I interviewed more than 400 people with
more than 30 different kinds of disability over a period of 10 years for my master’s thesis. I was also the host of
the NHK TV program Kiratto Ikiru from 1999 to 2009. | will be showing parts of one episode of that program
to help explain a different kind of interaction that is an integral part of my intercultural journey.
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